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As a preface to the Assessment of Teaching Skills— Performance
(Video) Information Guide, which is reproduced in the Appendix, I
would like to provide a brief overview of the New York State
Teacher Certification Examinations™ to put the specifics of the
video assessment into context. The University of the State of New
York Board of Regents in 1989 adopted a set of regulatory
changes, one of which dealt with performance assessment. The
Regents took the stance that we would move away from an input-
oriented certification pattern toward one that focused on specific
standards. The new testing "package" is a four-part testing program
with a focus on the liberal arts and sciences.

There were many factors to consider when implementing the
regulations, which had an effective date of September 2, 1993.
One aspect was the perspective of our testing program. We
wanted to focus on the liberal arts and sciences, we wanted to
focus in some way on measuring content, we wanted to look at
the issue of pedagogy, and we wanted to include in the package
some way of measuring actual teaching performance.

Early on we wrestled with the issue of mixing content and
pedagogy. We decided to focus on generic pedagogy, as opposed
to content pedagogy. The primary reasoning behind this decision
was that at the time we didn't have a good grasp on what content
pedagogy really was or how to measure it. And candidly, even at
this point I think there is still a lot we need to learn about this
subject.

Another major issue that we had to consider, especially in terms of
the performance component, had to do with cost. We were faced
in New York with the situation of having to subsidize, by fees, the
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development and the administration of whatever program we put
into effect. That was the political reality. We were not going to be
given large amounts of money to put an observation system into
place, as some states have done in the past. Sheer numbers were
also a factor. We have a two-step process, a provisional certificate
leading to a permanent certificate, with five years between the
two. We annually issue well over 20,000 provisional certificates
and over 18,000 permanent ones. The video performance
assessment is a requirement for permanent certification, and when
we get fully operational on that assessment, we will probably be
handling around 8,000 a year, because people who already have a
certificate will not be required to "recertify" by taking the video
assessment.

All of these issues were real factors as we began to work with
National Evaluation Systems in 1990 to develop our testing
program. Our "package" consists of four components: the two tests
required for a provisional certificate and two required for a
permanent one. One of the requirements for a provisional certifi-
cate is the Liberal Arts and Sciences Test. It is a four-hour exam,
but it takes an average individual three hours to complete, so
basically, it's an untimed test. It includes multiple-choice questions
which assess how an individual thinks mathematically, scientifically,
etc., and it also includes an essay which is weighted at 20% of the
framework.

The second test for provisional certification is the Assessment of
Teaching Skills—Written. It's a four-hour exam, actually takes
approximately three hours to complete, and includes an essay,
which is scored holistically, about some aspect of pedagogy. It is a
unique component. One discovery we have made with both of
those tests—and it's an interesting sidelight to some of the previous
discussions—is that the addition of essays to both of those tests
has, in fact, pulled down the overall score for individuals of every
demographic group. There doesn't seem to be any disparate
impact in terms of some of the groups discussed previously. That
has been a very interesting finding.

For permanent certification, we require a content specialty test.
We previously considered making it a requirement for a
provisional certificate, but we wanted a balance in our testing
program, so we made it a requirement at the permanent level. The
content specialty test is generally in the candidate's academic
major, to ensure the candidate possesses the knowledge to cover
all of the subject matter expected in a curriculum for that field. It is
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a pure test of knowledge, strictly multiple-choice, except for
content specialty tests for languages other than English. Those tests
include various oral, listening, and other types of components.

The last component, the other requirement for a permanent
certificate, is the video assessment. It is perhaps the most
imaginative component of our program and one that we have
really worked on and wrestled with for the last four years. It is
gratifying now to start seeing the fruits of our labors. The first two
components of our program came on-line in March 1993, the
content tests came on-line in March 1994, and we are now
accepting videotapes for the performance assessment. We will be
scoring this first batch of videos as soon as we receive a quantity
sufficient to warrant conducting a scoring session. It's a fascinating
aspect of our program, and we are eagerly anticipating seeing the
conclusion, that is the scoring, of these first submissions. The
Assessment of Teaching Skills—Performance (Video) Information
Guide, which follows, provides some insight into the instructions
the candidates have been given, what elements we will be looking
for and what factors we will be scoring in their videotape
submissions, and an overview of the context in which we are
placing this performance component, which we view as an
innovative and revolutionary method of assessing candidates for
teacher certification.


