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The Importance of Credential Counseling

In California, there are 70 colleges and universities that have
approved teacher credentialing programs. Individuals on their
faculties and staffs provide a variety of credentialing services,
from counseling and advising students to processing credentials
and handling related technical tasks. Take the number 70,
multiply it by the number of individuals operating in
credentialing functions on college campuses, and the result is a
fairly large number of people. Now add the individuals working
in the 58 county offices of education and the credential staff in
the 1,058 school districts in the state, and it is clear that a large
number of individuals are involved in communicating with
teachers and future teachers regarding the requirements for
various credentials. It is important that these individuals have
accurate, updated, and clear information.

Regarding the population of future teachers, at my university
alone last year we processed more than 1,250 multiple-subject,
single-subject, and advanced credentials. That is just one
university. Consider the total number of students in the 70
teacher preparation programs in the state, and perhaps the
strongest reason for an effective system of communicating
accurate and current information about teacher credentials
quickly becomes apparent. Now add to that number all the cur-
rently practicing teachers who are expected to meet renewal
requirements, many of which may have been put in place after
those teachers received their initial credentials. Finally, add all
the teachers in the field who would like to add authorizations to
their credentials or to obtain a credential in another area. The
very high level of need for advising is obvious.
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The Role of the Credential Counselors
and Analysts of California

The cornerstone in addressing this need is the California
Commission on Teacher Credentialing (CCTC or Commission).
Commission staff are making decisions and working out a
number of issues, but how do they get that information
communicated to the persons affected by it? How do
Commission staff share with a teacher in Fresno, California, the
latest information about the (Bilingual) Crosscultural, Language
and Academic Development (CLADä/BCLADä) Examinations?
How do they put it into a form that is understandable and that
can be put into practice by individuals as they take steps to
receive their credentials to teach? That is the dilemma we face:
how to communicate. One of the solutions to this dilemma is the
CCAC, which stands for Credential Counselors and Analysts of
California. The membership of the organization includes college
and university personnel who work in credentialing (these
individuals hold what are called Regular Memberships for Higher
Education) and credential personnel working at the county and
district levels (they hold Associate Memberships). CCAC
members and other individuals who are involved in credentialing
are the link between the Commission and the teacher in the
field. We feel we play a very important role in helping teachers
keep current with the requirements. We are very conscientious
about how we do our job because we realize that teachers'
livelihoods depend on it. We cannot afford to be in error; we
must be in a position to communicate up-to-date, clear, and
accurate information.

Communicating Policy Changes

Any time there is a change in California credential policy, the
repercussions are felt across the state. What we as advisors and
counselors hear demonstrates that confusion and concern on
the part of students and teachers often go hand-in-hand with
these changes. Moreover, once we give them accurate
information, what was confusion can turn into panic over their
ability to complete all the necessary steps to get the credentials
they need so they can get jobs. We also find that people often
accept information from an unreliable source and then operate
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off of that information. These individuals sometimes become
frightened about, for instance, whether or not they are going to
be allowed to continue in their jobs because they have not
updated their credentials according to policy. Finally, we are
faced with individuals who never heard about the changes at all,
for one reason or another. These situations represent just a
sample of the problems we hear and experience when there is a
change in credential requirements.

Teacher testing and CLAD/BCLAD are two areas where we have
had the largest amount of change in the last two years. We rely
on the Commission and its staff for accurate and current
information on these and other topics. In so willingly and
generously sharing with us, the Commission has assisted us in
helping future and currently practicing teachers know exactly
what the credential requirements are and in helping school of
education faculty remain in touch with policy changes that affect
how they prepare their students to enter the field of education.
The key to communicating effectively with those individuals is
our ability to work with the Commission staff. A short history
and some other information about the CCAC will help illustrate
the nature of the organization’s relationship with the
Commission and how the CCAC has come to play such a
significant role in ensuring that current and updated credential
information is disseminated to the individuals whose careers it
affects.

The History of the CCAC

Seventeen years ago a small group of people were attending a
credential workshop in Fresno, the sixth workshop of its kind to
be held in a five-year period. At that time there was no formal
organization to support professionals regarding credential
counseling. The group attending the 1978 workshop decided
that a formal organization was indeed needed. They essentially
said, "Somehow we need to develop a professional organization
that can interact with Commission staff and learn what we need
to know in order to do our jobs well and to help students in our
colleges and universities." The group attending the workshop
appointed individuals to establish the organization. Those
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people met, named the organization, outlined the membership
requirements, and set the following goals for the organization:

1. to develop an information network with the Commis-
sion to facilitate communication and dissemination of
information;

2. to establish a liaison with the California Commission
on Teacher Credentialing, attend Commission
meetings, and distribute information relevant to CCAC
members;

3. to conduct conferences, workshops, and other infor-
mational meetings;

4. to prepare publications on credentialing;

5. to help members become more professional and effec-
tive in the performance of their duties;

6. to facilitate communication between school districts,
county offices, and institutions of higher education.

I am very pleased to be able to say that we have really come a
long way in 17 years toward meeting those goals.

I understand from the founding members that CCAC members
tended to come on a little strong when they first began to attend
Commission meetings in 1978. They were very vocal, very
outspoken, and, from time to time, very demanding. The
founding members say they were fighting for the Commission's
ear. They wanted the Commission to listen to them and to
understand that they were credible in this field. I think it took
Commission staff a while to feel comfortable working with the
CCAC. After all, they had little direct experience with us— no
idea of our ability level or knowledge base. The Commission
needed to come to understand us as professionals and to realize
that we wanted to have a voice in credentialing.

We had to spend some time developing a relationship and, most
importantly, a level of trust in one another. With time we
developed a mutual respect and a camaraderie, even friendship.
We enjoy each other, and we work well together. It is very nice
for me as president to be able to work with the Commission
under such positive conditions, but that is something that had to
develop.
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Current Activities of the CCAC

To elaborate on the operations of the CCAC I will now discuss
the major CCAC activities and publications. I will start by
describing our involvement in the Commission's monthly
meeting. The Commission meets on the first Thursday and
Friday of every month. CCAC board members come to Sacra-
mento on the first Wednesday and meet with the executive
director of the Commission. We have been given the privilege by
the executive director to set the agenda for the Wednesday
meetings. It can include any issues that are important to us. It
can be testing—and at one point it was testing. When we put an
item on the agenda, the executive director invites the
Commission staff person most involved in that area to come to
the meeting. That person answers the questions we have,
explains anything that is unclear to us, and perhaps even
engages with us in dialogue and problem solving. For example,
one Commission staff person responsible for a major testing
program has come to some of our meetings and shared with us
the changes that are occurring in testing. It was very helpful that
early on—before any formal policies had been set—he shared
with our board the fact that changes would be coming. He was
not in a position to tell us exactly what to expect, but at least we
knew that there would be changes regarding testing. As soon as
he had more definite information, he passed it along to us and
gave us the opportunity to offer input and comment. He then
took whatever relevant and important information and ideas the
CCAC offered and worked them into the way the Commission
approached the credentialing changes.

Because we are able to meet with the executive director and
various Commission staff, those of us working in colleges and
universities can be proactive rather than reactive, which gives us
a different attitude about credential changes—little defen-
siveness and total support. Our Wednesday meetings with the
Commission are an important and very positive part of our
experience as professionals in this field.
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The entire CCAC board stays for the Commission's Thursday and
Friday meetings as well. We are sponges at those meetings,
there to absorb everything that happens and bring it back to our
colleges and universities, allowing them to be on the cutting
edge. Often, the colleges and universities that have credential
staff who attend those meetings are the first colleges and
universities to act on Commission changes. They become
models for the other schools. This benefits the Commission as
well—it gives them something to point to when less-informed
colleges and universities are seeking advice.

Because of our meetings with the Commission, we are able to
work in support of the Commission and feel a part of policy
changes and implementation. Throughout the changes in
testing, there was no time when we felt defensive, left out, or
not understood. CCAC members felt we were given the
opportunity to speak on behalf of students about these changes
and to address problems in a very concrete way.

The outcome of these experiences is that we have better
information to pass along to students. For example, we sug-
gested a chart in a test registration bulletin that outlines the
various tests, the dates they will be administered, what vendors
are going to be giving them, and when changes in testing are
going to take place. This tool enhances the advising and
counseling we offer students. We feel sure that we are giving
them correct information, which, of course, is our primary goal.

Another major CCAC activity is our annual conference. The
primary purpose of the conference is to provide intensive
training to CCAC members through workshops conducted by
Commission staff. To select workshop topics, we ask the
Commission to identify the areas in which there are going to be
changes in the next year, the areas where important information
has to be disseminated, and the areas in which the Commission
would like to do some training.

We like to tease the Commission about how "nice" we are to
bring 500–600 people to the conference so that they can train
them. It is work for the Commission staff, but think how much
time it would take if they were trying to communicate one-on-
one with these people, especially considering the kinds of
changes that are taking place. We have two tracks for members
attending the conference: one for more experienced credential
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counselors and analysts and one, a "new personnel academy,"
that specializes in areas critical for people who are brand-new to
the field.

While the workshops focus on training, they also provide CCAC
members with the opportunity to interact with the Commission
staff—to get to know them as people and to ask them questions
one-on-one that they might not feel comfortable asking if they
had to make a telephone call to a stranger. This kind of
networking is a very important part of the conference.

In addition to these activities, the CCAC has developed a few
publications. One is CCAC Highlights, which is a monthly we
produce immediately after every Commission meeting. CCAC
Highlights is written by Dr. Joseph Schieffer, who condenses
what transpires at the Commission meetings and renders it
comprehensible. Each issue is mailed to all of our members so
that they have a monthly update on Commission activities that
pertain to their jobs. We also produce a quarterly newsletter. It
includes a message from the president of the CCAC, a Commis-
sion representative from the licensing department provides a
regular feature article, and we also have a guest writer for each
issue. Both of these publications are important communication
tools for the CCAC. They help us ensure that the people who are
involved in credentialing are able to get the information they
need. In addition, following each annual CCAC conference,
attendees receive a notebook containing material that was given
to us by the Commission staff. Generally, these materials include
information that is specific to each person’s area of
credentialing. It is designed to support the information pre-
sented during the workshops. CCAC members use it as a
resource back in their offices when they are advising students
and communicating with faculty. The information is current and
is therefore highly reliable and useful.

Linking Policymakers and Future Teachers

In summary, everything the CCAC does centers on one basic
concept: communication. Conferences and publications are
some of the steps the CCAC takes to build strong lines of
communication between the Commission and the individuals
working in credentialing at the college, district, and county
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levels. We really have to work hard at good communication; it
does not happen naturally. Without it, however, we would not be
able to provide quality service to the thousands of people who
are teachers currently and to those who want to enter the
profession. We are very grateful to the Commission for being
willing to work with us in accomplishing our goals.
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