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Standards-based reform in U.S. public education began almost 20 years 

ago and is documented by the publication of national research reports like 

A Nation at Risk and the articulation of state-level curriculum standards for 

public school students.  Teachers often feel they have not been involved 

enough in formulating these standards, while bearing the brunt of criticism 

for their students who do not achieve the standards.  Teacher preparation 

programs have gained more publicity for the failure of their candidates on 

state teacher certification tests than support for their efforts to meet the 

higher expectations implied by the standards.  Yet the research evidence 

is clear: quality teachers are the single most important factor in educational 

excellence.

In the next decade, this country will need two million new teachers, par-

ticularly in low-income urban and rural districts.  Can the demand for qual-

ity withstand the increasingly urgent need for quantity? In October 2001, 

National Evaluation Systems, Inc. (NES®), convened a group of education 

experts in Chicago to explore answers to this question of how to find and sup-

port tomorrow’s teachers.  NES has been developing teacher licensing and 

certification assessments since 1975, through a strong collaboration among 

state officials, university educators, and public school teachers.  The papers in 

this book, presented at NES’s annual conference, represent a variety of view-

points and occasionally conflicting opinions.  Yet all return to the same crucial 

fact: student learning cannot take place without quality teaching.  

The papers are organized around several themes.  Section 1 explores the 

characteristics of quality teachers, as well as the costs associated with 

providing a quality teacher for every child.  Training issues are examined 

in Section 2, from traditional teacher preparation schools to innovative 

degree programs for adult learners, as well as professional development for 

practicing teachers.  Section 3 describes several states’ alternative routes to 

teacher certification, particularly for “mid-career” applicants who are subject-

matter experts in high-need areas.  Section 4 further explores this theme of 
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innovative entry routes, from a nonprofit consulting group that works with 

public schools to improve their recruitment efforts to a program for former 

military personnel to make the transition into teaching and the establishment 

of teacher recruitment centers in California.   

In Section 1, Billie J. Orr cautions against filling the growing need for teachers 

with “warm bodies,” citing statistical evidence that national student achieve-

ment is already greatly at risk.  She places the responsibility for student learn-

ing directly on teachers, advocating merit pay based on student performance 

and nationally recognized teaching certificates for both beginning and master 

teachers.  Adam Urbanski broadens this view with research showing that a 

child’s family situation is the single largest factor in learning.  However, he 

stresses that the most important factor within the direct control of schools is 

a knowledgeable and caring teacher.  

Robert Nielsen, Keith R. Sanders, Dianne Ashby, and Lynne Haeffele Curry 

expand the theme of equal access to education with an examination of dis-

parities in student achievement in Illinois and a look at how resources are 

distributed across the state.  Asserting that schools are still operating under 

nineteenth century assumptions, they trace the history of education from 

past agrarian and industrial eras up to the reform movement of our current 

technological society.  

Michael A. Rebell breaks down the cost of a quality teacher for every child, 

citing as an example the process of constructing new funding formulas in 

New York State after a recent court decision, which is on appeal, opining 

that children in New York City are not receiving a sound, basic education 

according to their constitutional rights.  He also describes similar “adequacy 

litigation” cases in other states across the country.

Ronald A. Berk revisits the question of what characterizes a quality teacher 

and how to measure these characteristics, in particular with teaching portfo-

lios.  He describes the technical issues inherent in measuring outcomes not 

indicated by paper-and-pencil tests, as well as the “natural ingredients” of 

a teaching portfolio: classroom videos, lesson plans, student work samples 

with teacher comments.  Charles T. Williams cites the “professionalization 

of teaching” as a core recruitment and retention strategy of the National 

Education Association.  He describes a detailed profile compiled by the NEA 

of teaching as a profession and presents a demographic profile of practicing 

teachers, first-year teachers, and teachers in preparation.

In Section 2, Kathy A. Dunne outlines the principles of effective professional 

development for practicing teachers.  She emphasizes that purposeful design, 

driven by a vision of the classroom and the ultimate goal of student learning, 
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is crucial.  She also advocates video as a strategic means of providing real-life 

images of professional development in action.  Peggy E. Gaskill addresses 

another type of professional development for teachers: online graduate 

degree programs for practicing teachers.  She describes the characteristics 

of Walden University, which uses the Internet for course delivery, virtual col-

laboration and resource sharing 24 hours a day.  Students in 50 states and 

30 countries currently “attend” this university without a campus, which was 

designed specifically to meet the needs of the working adult learner.  

Jane McAuliffe describes another sector of higher education aimed at adults: 

for-profit schools of education for working and mid-career applicants to the 

teaching profession.  These undergraduate degree-granting programs are 

offered in accelerated and flexible formats, with classes offered outside of 

normal working hours.  Prospective teachers enroll exclusively in courses 

that will lead to certification, placing value on academic credit and profes-

sional success already achieved by adult students.  

California State University, Long Beach, is home to a state university’s 

teacher preparation school with a highly nontraditional program: the Long 

Beach Education Partnership.  Jean Wilson Houck and Kristin Powers out-

line the principles underlying this prekindergarten to 18th grade (PreK–18) 

collaborative, which links the university’s College of Education, Long Beach 

City College, and the Long Beach Unified School District, serving 94,000 

students.  The goal is a seamless education through alignment of academic 

standards from preschool through college graduation, with an increase in the 

pool of high-quality new teachers as a major goal.

Established in 1984, New Jersey’s Alternate Route Program has been a pio-

neer in removing artificial hurdles to candidates wishing to enter the teach-

ing profession.  In Section 3, Leo Klagholz gives a brief history of the factors 

behind the motivation to create an alternate route into teaching, particularly 

for top college graduates and talented professionals seeking a career change.  

He explores the interrelated problems of quality and supply, citing the fact 

that the first-year attrition rate of alternate-route teachers is nearly three times 

lower than that of traditionally prepared first-year teachers.   

Orin Gutlerner describes the Massachusetts Institute for New Teachers 

(MINT), which offers $20,000 signing bonuses to both college graduates 

and mid-career professionals with strong backgrounds in high-need areas like 

math, science, and special education; willingness to teach in under-served 

urban schools is an equally important requisite.  Erin Gruwell describes her 

involvement in another aspect of MINT: its intensive summer training and 

certification program.  She recently served as its guest lecturer, sharing her 

passionate vision of achievement for students who are “segregated, margin-
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alized and disenfranchised.” Karen Terrell, a high-school geometry teacher 

and MINT graduate, describes how the program helped her actualize a life-

long dream of becoming a teacher through its accelerated teacher certifica-

tion program.  

In Section 4, Michelle Rhee explains how The New Teacher Project, a non-

profit consulting group, works with public schools to improve their teacher 

recruitment and retention strategies.  She identifies four major obstacles to 

finding and keeping high-quality teachers: lengthy application process, lack 

of contact with actual teachers and administrators, unclear hiring process for 

both school staff and applicants, and unfocused recruitment goals.  

George G. Willett describes another innovative strategy to place quality 

teachers in public schools: the Troops to Teachers (TTT) program.  Now an 

integral part of teacher recruitment efforts in 20 states, TTT was originally 

established in 1994 as a response to military downsizing.  So far the program 

has supplied more than 4,000 new educators, with a high percentage of 

males and minorities.  An equally significant percentage teaches high-need 

subjects like math and science in inner-city schools.  

In the next decade, California alone will need to recruit 300,000 new 

teachers, driven in part by the state’s class-size reduction policies.  Nancy 

Brownell, Kris Marubayashi, and Jeanette Loaiza describe the California 

Center for Teaching Careers (CalTeach), a one-stop information, referral, 

and recruitment program.  Six regional offices, mostly in large urban districts, 

help aspiring teachers locate openings in their fields and provide information 

on salaries, tax credits, and hiring incentives.  Through community outreach 

and partnerships with ethnic media organizations, CalTeach also strives to 

eliminate disparities in minority representation among teachers in this highly 

diverse state.  

There is no question that there are already many dedicated, highly qualified, 

and effective teachers in our public schools.  The educators and education 

experts who contributed papers to this book are committed to ensuring that 

every child, now and in the future, has a caring, quality teacher.  And we are 

tremendously grateful for their work.

In presenting their strategies for providing all students with quality teachers, 

the authors have drawn on their diverse personal experiences as well as their 

professional expertise and analysis of current educational research.  In many 

papers, the informal tone of the author’s presentation has been retained for 

publication.  NES wishes to acknowledge that all the papers in this book rep-

resent a significant commitment of time and effort on the part of the authors 

to prepare and present this information at the conference.  We thank all the 

contributors to this book.
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