
To have acquired knowledge 
without the talent of imparting it is just
as though one had never thought it.
—Pericles

Texas is on a fi rst-name basis with standards-based achievement and has 
been so for a long time. Because President Bush started out here as governor, 
Texas was given the opportunity to get an early start with establishing 
standards for each grade level and content area and implementing many 
of the assessment and accountability systems that now are mandated by 
the No Child Le�  Behind Act of 2001 (NCLB). 

The missing link, or weakest link, in the goal of creating a seamless 
alignment or pipeline from prekindergarten to grade 12 now appears 
to be higher education. Too o� en a gap occurs between the knowledge 
required of teachers in the elementary and secondary schools and what 
is taught at the community college or university. In order for the goals of 
NCLB to be realized, those responsible for teaching both pedagogy and 
subject-ma� er content at the postsecondary level—that is, the teachers of 
future teachers—must align their curricula with the competencies that will 
be required of those teaching in the PK–12 classrooms. Higher education, 
therefore, must align itself with PK–12 education. 
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Traditionally, teacher preparation has been seen primarily as the purview of 
colleges or schools of education. The rest of the university focuses on other 
missions and tends not to concern itself with future teachers. This presents 
a dilemma, since No Child Le�  Behind requires that public school students 
be taught challenging content—as represented in the state of Texas by the 
Texas Essential Knowledge and Skills (TEKS)—and at the undergraduate 
level subject-ma� er content usually is taught in colleges other than 
colleges of education. Teacher education graduates must be prepared to 
teach their students according to the TEKS standards, and they must be 
prepared to teach the subject or content covered by the assessment tests 
that are a mandated component of standards-based education. Therefore, 
the responsibility for preparing tomorrow’s teachers must rest with the 
combined faculties of education and the arts and sciences.

One of the diffi  culties in this notion of mutual responsibility—and therefore 
another barrier that can block alignment—is the tendency of some faculty 
members to associate only with colleagues in their own department, 
division, or professional association. Traditionally, liberal arts, engineering, 
business, and science faculties have had very few interactions with teacher 
education faculty and colleges of education. Although everyone needs 
to work together to prepare teachers who are skilled in pedagogy and 
well prepared in their subject-ma� er specialties, such limitations make 
collaborative partnerships diffi  cult. Too o� en faculty members from arts 
and sciences or professional schools who express interest in collaborating 
with education faculty on research are advised that their eff orts will not 
count toward tenure or promotion. Too o� en research in teaching is seen 
as extraneous to career advancement.

It also must be said that traditions of academic freedom, as important 
as they are, can be another stumbling block in the creation of a seamless 
alignment from prekindergarten to grade 12. Most university academics 
feel that designing their own syllabus and curriculum is their prerogative, 
and they protect that privilege vehemently. But sometimes this insistence 
may be related more to their specialized scholarly interests than to 
students’ needs. For example, a historian who teaches a U.S. history survey 
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course from colonization through the Civil War may focus on the offi  cial 
narratives of white male leadership from the founders to Abraham Lincoln; 
another professor may choose to teach social and cultural history and focus 
on the stories of women and African Americans from the Middle Passage 
to emancipation. A professor of literature may teach from a syllabus that 
focuses on the traditional Western canon but excludes literature wri� en by 
women, ethnic minorities, or postcolonial writers. In both cases, students 
will leave these classes at the end of the semester with an incomplete 
picture, and teacher candidates will be lacking the breadth of knowledge 
they need to teach future generations. Those who become teachers will go 
into America’s elementary schools and high schools with a limited subject-
ma� er background and fi nd themselves teaching a required curriculum 
that is considerably broader than the one they encountered in college. It is 
for these reasons that university faculties in all colleges, not just those of 
education, need to align their teaching with the principles of the No Child 
Le�  Behind initiative.

But there is another reason that such alignment needs to take place, and it 
is one that perhaps does speak directly to the university faculty’s interests, 
and even self-interests. Just as elementary and secondary students need 
a continuous supply of teachers who are prepared to teach in accordance 
with the new standards and curriculum frameworks, higher education 
needs a continuous supply of students who possess the essential academic 
knowledge and fundamental literacy skills to prosper in higher education. 
Conceived of properly, alignment is not simply a one-way pipeline leading 
seamlessly from postsecondary education to the PK–12 classroom; it is an 
alignment of the entire PK–16 system that functions holistically rather than 
linearly. An aligned K–16 educational system is, in the largest sense, the 
goal of standards-based reform and No Child Le�  Behind. 

Many barriers hinder the alignment of education at all these levels, and 
change has been slow in coming. But there have been some notable 
breakthroughs. The one I am most familiar with, and the one I would like to 
discuss here, is the Texas Regents’ Initiative for Excellence in Education.
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Regents’ Initiative for Excellence in Education
In the spring of 1999, two years before No Child Le�  Behind, the Board 
of Regents for the Texas A&M University System passed a resolution 
establishing the Regents’ Initiative for Excellence in Education and 
making teacher education a priority of the system’s universities. With the 
chancellor’s backing, every president in the system commi� ed resources 
and support to the fi ve-year initiative. That presidential commitment, 
coupled with suffi  cient fi nancing, was instrumental in ensuring the success 
of the project. 

The major goals were (1) to produce more teachers for Texas, (2) to increase 
signifi cantly the production of minority teachers, and (3) to increase 
signifi cantly the production of teachers for high-need fi elds. From the 
beginning, measurable standards of excellence were established for all of 
the system’s teacher preparation programs, and systemwide targets were 
set for each goal (e.g., a 33 percent increase in teacher production overall, 
a 64 percent increase in Hispanic teachers, and so on) with a specifi c target 
assigned for every institution in each category. (See Figures 1 and 2.)

Figure 1
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Figure 2
Number of Teacher Candidates 1999–2000 and 2003–2004 
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A more challenging goal of the Regents’ Initiative was to ensure that 
those entering the teaching profession would be well prepared to assume 
their roles in tomorrow’s classrooms. This meant that the quality of the 
teacher preparation programs required scrutiny. Performance benchmarks 
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on the state’s teacher certifi cation examination were selected and used 
by the programs to track progress over the fi ve years. In addition, seven 
standards of educational excellence in teacher preparation were created 
for the institutions, including productivity and performance targets that 
exceeded those required by the state. Basically, the standards addressed (1) 
performance, (2) productivity, (3) resources, (4) leadership, (5) instruction, 
(6) research, and (7) faculty. 

The standards also required the establishment on each campus of 
institutional leadership teams (including deans, provost, and president) 
and project teams (for initiatives on specifi c campuses, such as the Academic 
Roadmap and SOS programs described below). A Presidential Advisory 
Board was also established on each campus with membership that included 
the university president, the provost and deans, area community college 
presidents, and superintendents from local school districts. These teams 
met regularly during the project. The bonds that formed between and 
among institutions were, and continue to be, strong. Deans of the various 
colleges of education formed alliances that led to improved preparation 
of preservice teachers, grant collaboration, and interinstitutional program 
assistance. Most important, these people all became friends.

An interdisciplinary cohort of faculty was established as well. The 
Academy for Educator Development, known simply as the Academy, 
brought together faculty across disciplines and across colleges to address 
teacher preparation, engage in collaborative research, and participate in 
professional development. Collegial connections have led to team teaching 
and shared grant and project participation.

Core strategies were also established to assist each institution in achieving 
its performance standards. These strategies, created with the collaboration 
of PK–16 interest groups, included: (1) strengthening regional partnerships; 
(2) building teacher recruitment programs; (3) creating community 
college partnerships; (4) engaging arts and sciences faculties; (5) aligning 
curriculum standards; (6) restructuring teacher education programs; 
(7) collaborating on research and development; (8) inducting new teachers; 
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(9) enhancing teacher leadership and building teacher relationships (see 
Figure 3).

Figure 3
Components of the Regents’ Initiative: 
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In January 2005 the Regents’ Initiative ended, although the programs it 
initiated are ongoing. The performance and production targets in all 
categories except math, science, and foreign language teachers have been 
met or exceeded (see Figure 2). Most valuable for higher education are 
the a� itudinal changes that have encouraged discussion and review of 
teaching methodology, content presentation, and program delivery. These 
successes have not been limited to the colleges of education. Content 
faculties are more aware of the role they play in preparing tomorrow’s 
teachers, and colleges of arts and sciences accept more readily their faculties’ 
involvement. Although numerous components of the initiative promoted 
higher education alignment, some stand out as having been especially 
eff ective. We will look at these below. 
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Texas A&M University–Corpus Christi Responds 
to the Initiative
By reviewing one institution’s participation in the system initiative, it is 
possible to see the impact each component has had on teacher preparation. 
Texas A&M University–Corpus Christi (TAMU–CC) is a comprehensive 
urban university on Corpus Christi Bay. An Hispanic-serving institution 
enrolling 8,200 students, it focuses on the higher education needs of 
South Texas and the state. Currently the university off ers a variety of 
undergraduate and graduate degree programs, including doctoral degrees 
through the College of Education in Educational Leadership, Curriculum 
and Instruction, and Counselor Education. Although several strategies 
proposed by the initiative were already in place—including fi eld-based 
delivery and induction of new teachers—the faculties of the College of 
Education embraced the Regents’ Initiative and worked hard to make each 
component successful.

Restructuring Teacher Education 

The University is commi� ed to fi eld-based instruction. As soon as students 
are accepted into the teacher education program, they are placed in the 
public schools. Every Tuesday and Thursday the students and their 
university professors are in the schools experiencing hands-on education. 
Aside from benefi ting the students, the fi eld-based program creates 
familiarity between the university faculties and public school educators. 
The university curricula can be aligned closely with those of the public 
schools because the university faculties are aware of the content required 
by the public schools and the standards they must meet. 

Last year, for example, university faculty members from the other campus 
colleges were invited to take a fi eld trip with education faculties to one of 
the high school fi eld sites. A fi ne arts professor watched as an art teacher 
presented a lesson. Two teenagers walked into the class and sat down. 
The art teacher went over and helped them get started with their projects. 
Another student came into the room and the teacher helped him as well. 
Then one of the young men in the back of the room got up and le� . The 
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professor commented, “Why does she tolerate these constant interruptions? 
How can she teach?” As he continued to observe he was impressed by 
the ability of the public school teacher to multitask as she encouraged one 
student with a pat on the shoulder, gave pastels to another, and assisted a 
third with perspective. The professor had not visited a school in years. He 
had no idea what a high school art class was like. Yet every semester he 
instructs tomorrow’s art teachers for the public schools.

Aligning Curriculum Standards

The Academic Roadmap Project has given high school teachers, community 
college instructors, and university professors from education and the 
content areas the opportunity to examine the continuity of curriculum 
between the state standards established for the secondary schools and core 
curriculum objectives mandated for community colleges and universities. 
The Academic Roadmap has also worked to strengthen the preparedness 
of teacher education candidates and to align community college and 
university curriculum with standards for teacher certifi cation. 

Phase I of the project examined the continuity between the exit requirements 
of public schools and the entrance requirements and expectations of 
the universities. Phase II, which is ongoing, seeks to strengthen the 
preparedness of teacher education candidates and to align community 
college and university curricula with content profi ciencies for teacher 
certifi cation. Objectives and sequencing of courses will be evaluated with 
reference to the standards for the teacher certifi cation test in each area. 
Academic Planning teams comprising teachers and college faculty members 
from the disciplines of mathematics, science, language arts/literature, and 
the social sciences have organized professional development symposia 
and other forums to engage public schools, community colleges, and 
university faculty and administrators in dialogue and planning that will 
move toward an aligned curriculum. The meetings also allow instructors 
from these diff erent academic levels to share their unique perspectives on 
their students. At one meeting, for example, a mathematics teacher from 
a local high school explained to the community college instructors and 

Aligning Academe: Achieving Success in Texas



170

university professors that it was not the mathematical equations that were 
giving her fi rst-generation immigrant students diffi  culty, but rather their 
lack of English language fl uency.

Engaging Arts & Sciences Faculties

Recognizing that lasting organizational change requires faculty participa-
tion and leadership, the Texas A&M University System created the Acad-
emy for Educator Development, an innovative, interdisciplinary faculty 
structure for teacher education. Members were appointed by the president 
of each campus based on two criteria: an interest in preparing teachers 
and a record of productivity in their fi eld. Every year, four members of the 
faculty were selected from each of the colleges on campuses involved in 
teacher preparation.

The professional development program that is off ered to Academy 
members involves several components, including collaboration on teacher 
preparation issues, research, and publication with public school teachers 
and with colleagues in other departments, on other campuses, and from 
community colleges. Membership in the Academy gives faculty members 
access to collaborative research dollars and fellowships for projects related 
to the preparation of teachers in their discipline. Professional development 
travel funding is also provided for Academy members. The goal of the 
Academy is to reinvigorate teacher preparation programs within the 
university, but because of the prestige involved, participation also enhances 
an individual’s credentials for professional advancement. At one of the 
system universities, Academy membership has become an important part 
of the tenure and promotion policy. On another campus, the president has 
added $1,000 to the base salary of all Academy members. The key to the 
Academy’s success on the Texas A&M University–Corpus Christi campus 
has been the acceptance and leadership of faculty from colleges other than 
education. 

This acceptance was not immediate. At one of the fi rst meetings of the 
Academy, for example, high school teachers were invited to present their 
curriculum and discuss how it aligned with the standards. When the 
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arts and humanities faculty found out what was on the schedule, they 
complained to their dean, who wrote a le� er to the provost stating that 
the faculty refused to go to a meeting where they would “have high school 
teachers tell them how to teach.” The provost told them they had no option; 
at that early point in the initiative, mandatory participation was essential. 
And now, it is heartening to see how many of those early protesters a� end 
the optional monthly Academy luncheons.

The Academy has become a strong presence on campus. Colleagues across 
disciplines—and across colleges—have discovered common interests and 
collaborative pursuits. The monthly luncheons featuring guest speakers, 
discussions of educational practices, and panels of alumni who are now 
teaching have provided intellectual stimulation, practical suggestions, and 
networking opportunities. More than 400 Academy members systemwide 
share in the preparation of teachers.

Inducting New Teachers

Although the goal of the Regents’ Initiative is to increase the quality and 
quantity of teachers in the state of Texas, recruiting more teachers will not 
solve the problem of teacher retention. Some studies have suggested that 
one in three new teachers leaves the profession within the fi rst three years 
because of a variety of factors, including lack of support and lack of quality 
mentoring. 

To address this problem, the Texas A&M University System has 
implemented an induction program at each campus to provide ongoing 
support to teachers in their fi rst two years of service. On the Corpus Christi 
campus the program is called Strategies of Success (SOS). Staff ed by a 
cadre of retired educators, this program off ers a lifeline to new teachers 
starting from their very fi rst day on the job. Mentors visit regularly in new 
teachers’ classrooms, off er suggestions at weekly evening conversations, 
and provide a 24-hour hotline for assistance when needed. The program 
also permits beginning teachers to earn college credit toward a master’s 
degree specifi cally designed for program participants, a high percentage 
of whom do go on to receive their professional degrees.

Aligning Academe: Achieving Success in Texas



172

An example of how the program works is the experience of a research 
scientist who decided to switch careers and become a teacher via the 
alternative certifi cation route. He was an excellent student. His papers 
were well wri� en and his test scores were exceptional. The model lessons 
he prepared were well designed, well executed, and inclusive of a variety 
of approaches to the material. When he was hired by a local high school to 
teach physics, he was ecstatic. But a� er one week on the job his principal 
called his SOS mentor to complain that the scientist-teacher wasn’t working 
out at all. The mentor, hardly able to believe what she was hearing, went 
to the school to observe. What she found was that instead of presenting 
the lively practice lessons he had prepared for his university class, the 
scientist-teacher spent each period walking up and down the aisles 
reading the textbook. When the mentor asked him why he was reading to 
the students, he said, “It’s easier and safer. I’ve got to cover the material.” 
Over the next few weeks the mentor spent time in the teacher’s classroom 
helping him understand that he could cover the required content and still 
teach in exciting, informative ways. Today, two years later, he is a popular 
and successful physics teacher.

Creating Community College Partnerships

The Community College Teaching Scholars Program engages each of the 
nine A&M University System teacher preparation programs in a formal 
partnership with a local community college. The program enhances the 
Regents’ Initiative by actively recruiting and mentoring community 
college students who otherwise would not be identifi ed or admi� ed into a 
teacher education program until their junior year of college. The program 
also provides scholarship assistance for high school and community 
college students interested in becoming teachers in high-need teaching 
fi elds. Cohorts of future teachers are counseled and advised from the very 
beginning of their undergraduate studies, guided through their core classes 
at the community college, and helped as they transfer on to the university. 

When the program began, a director was hired from the Corpus Christi 
campus and stationed at our partner community college, Del Mar College. 
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During the hiring process, the community college member of the search 
commi� ee had been suspicious of the commi� ee’s procedures as well as 
of the candidate who emerged as the front runner. She came to the fi rst 
meeting of the commi� ee convinced that the university was a� empting to 
steal away her students. But a� er three evenings of candidate interviews, 
conversation concerning the type of person both institutions needed 
in this position, and ge� ing to know the university search commi� ee 
members, she relaxed. Today she is the director’s biggest fan. Having 
a university representative on the community college campus who is 
willing to collaborate with the community college’s faculty and staff  has 
cemented relationships between the two institutions of higher learning. 
The representative keeps the university abreast of curricular changes at 
the community college, and vice versa. He team teaches an introductory 
education class with the search commi� ee member and assists numerous 
students—not just teacher candidates—as they make the transition to the 
university. The community college professor has nothing but high praise 
for a man she had once thought of as a spy for the university.

Collaborating on Research and Development

Reading the titles of the collaborative research projects completed over the 
last fi ve years at Texas A&M University–Corpus Christi is an invigorating 
experience. Faculties across campus have a new respect for their education 
colleagues, and education faculties understand the academic demands 
of their research partners be� er than before. All have gained in their 
understanding of how teachers teach and how students learn. Recently a 
young education faculty member shared with her dean a copy of her fi rst 
professional publication, of which she was a co-author. “I never could have 
done it without the assistance of my friends in chemistry,” she commented, 
“and the best thing is, they took my suggestion on how to set up the study. 
Once we aligned our data, the whole thing fell into place.”
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In Closing
The Regents’ Initiative for Excellence in Education has enhanced teacher 
quality and productivity. It also has changed the way many in higher 
education in Texas view one another. Not every strategy has proven 
successful. Several were embraced more readily by some institutions 
than by others. But overall, the initiative has altered the organizational 
values and practices related to teacher preparation throughout the Texas 
A&M University System. Again, the success of the Regents’ Initiative for 
Excellence in Education is a� ributable to strength in numbers through 
systemwide collaboration, full support of the chancellor and presidents, 
generous fi nancing, and suffi  cient time to do the work. 

When railroads were fi rst introduced in this country, many railroad 
companies used diff erent gauge track. The rails ran parallel but were not 
the same distance apart. This eff ectively prevented companies from using 
their equipment on other companies’ tracks. Engines had to stop and could 
not go forward. During the Civil War, the South had several small railroad 
companies and rails with diff erent gauges. Southern rail transportation 
was severely slowed, and this played a signifi cant role in the defeat of 
the Confederacy. It was not until a� er the Civil War that a specifi c gauge 
was standardized to simplify rail travel. Right now, No Child Le�  Behind 
legislation is a� empting to align education much like the railway companies 
of yesteryear. Whatever state, county, or school district a student is in, he or 
she will be on one rail line. No Child Le�  Behind means that students will 
not have to change trains—they will just keep moving forward in a smooth 
path from early childhood education to higher education.
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