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Teachers come to High Tech High in a variety of ways. Our current 
teachers and other colleagues are probably our richest source of teacher 
referral. We network with regional universities, as well as participate in 
local and national job fairs. We also do a bit of advertising, both with 
Carney, Sandoe and Associates—mostly an independent school placement 
organization—and with Craig’s List, and have gotten some wonderful 
teachers that way. We also love to pull prospective private school 
teachers into the public school sector, and have a number of teachers 
among us for whom that’s been the case.

The Hiring Process
To apply, prospective teachers submit their résumé and cover letter online. 
Following our review, we may choose to conduct a brief interview by 
phone. Candidates who pass the paper and phone screens are invited 
to campus for a full day interview. Many times these take the form of 
what we call our hiring bonanza, in which anywhere from ten to twenty-
five teacher candidates come to campus—typically on a Friday—and 
we interview them as a group. During the day candidates will teach a 
sample lesson and interview with both teachers and students. The student-
candidate interview is very important. Students instinctively know who 
they can and cannot learn from, and so we take their feedback very 
seriously when making our hiring decisions. Candidates also informally 
interact with other staff and students throughout the day. At the end of 
the day, the teachers and students who participated in the interviews will 
come together to debrief on each of the candidates, and candidates who 
score highly will be made offers to teach at a High Tech High school. 

What kinds of people do we make offers to? We hire a diverse cross-
section of individuals to teach in our schools. They might be career 
changers or people fresh out of undergraduate school. They might be 
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people who have taught in other settings, such as private schools, 
community colleges, or outdoor education centers. At High Tech High, 
we’re able to hire without regard to credential status. Because we have 
an in-house alternative certification program, we can hire whomever we 
feel is most qualified for a position and work with him or her toward 
earning a credential.

The Teacher Intern Program
Our Teacher Intern Program was approved by the California Commission 
on Teacher Credentialing in August 2004, making us the first charter-
school-based teacher certification program in California—and possibly 
the nation. The program was developed in response to some policy 
changes at the state and federal levels. Initially, charter-school teachers 
in California did not need teaching credentials, but that law was changed 
right around the time we opened our first school, so we responded to 
that change. The two-year program is tuition-free to participants, and our 
classes are offered on-site. The program represents a partnership with 
the University of San Diego, a few of whose staff members do some of 
the teaching, but the majority of our courses are taught by our in-house 
teachers and administrators. 

While our program prepares teachers to succeed in any California 
school, as it earns them a California teaching credential, the program 
is context driven, emphasizing our project-based learning pedagogy and 
the differentiation of instruction in our diverse classrooms. Since we 
are a public school organization, we’re not immune to the highly 
qualified teacher requirements of No Child Left Behind. Our interns 
must have a BA or BS at minimum, although many have master’s 
degrees and a few have PhDs. Eligible interns need to demonstrate their 
subject-matter competence, which they do through their undergraduate or 
graduate degrees or by taking state-approved tests. The highly qualified 
requirements present a challenge for us, as many of our teachers teach 
two core subject areas, which is one of our strategies for keeping the 
number of students each teacher sees each day to a minimum. Therefore, 
interns have to verify not one but two core subject areas for their 
highly qualified status. So while our compliance numbers continually 
rise, it’s a challenge as we bring new teachers into the system. Although 
the intern credential is considered a valid document for No Child Left 
Behind purposes, there has recently been a lawsuit filed against the U.S. 
Department of Education questioning whether or not the credential is 
sufficient to meet the highly qualified provisions in NCLB. We’ll be 
watching this case very closely to see what happens. 

Husbands



1111

Right now our intern teachers must be at least half-time teachers of 
record in the classroom, so we need to feel confident that they’re ready 
for that assignment. We receive numerous inquiries from individuals 
who want a more traditionally structured student/teacher based program 
of preparation. In order to expand our teacher credentialing to meet 
that need, we established a post-secondary institution, which, once 
accredited, will house our certification programs. In the meantime, we’ve 
launched our own graduate school, with an approved Master of Education 
program in teacher leadership; and in the fall of 2008 we’ll launch our 
school leadership program. We’ve already begun the process of securing 
accreditation from our regional accrediting body. This new institution—a 
graduate school of education embedded in a K–12 charter organization—
may be the first of its kind. 

Foundations of Learning at High Tech High
When we talk about our work in adult education—both the credentialing 
programs and the master’s programs—we describe them as “leading with 
practice and infusing with theory.” Following are the design principles 
that undergird the practice within our schools, as well as the theoretical 
framework that guides our work in adult learning. 

I’ll start with the three High Tech High design principles. The first is 
personalization, by which we mean that all students are known well 
by at least one adult. The second, common intellectual mission, refers 
to the fact that we do not track our students. Every one of them is 
working toward a college prep curriculum, they’re all taking the same 
core courses, and they’re not ability grouped. The third is adult-world 
connection, which stresses the importance of students seeing a connection 
between the work they do in their classrooms and the real world—the 
world of work—outside. To make the connection between the two as 
transparent as possible, we bring people from the world of work into 
our schools when we can. 

In terms of our adult learning, we follow the four features of an 
effective learning environment set out by Bransford and colleagues in 
How People Learn (2000): (1) learner centered, (2) knowledge centered, 
(3) assessment centered, and (4) community centered. A learner-centered 
environment is one that focuses on the particular needs of the learner, 
and what is being learned is applicable in that context. In a knowledge-
centered environment, learning activities are organized around valuable 
content—things that, in our case, teachers feel are worth knowing. In 
an assessment-centered environment, learners know what is expected of 
them and how they’ll be assessed, and that they’ll be given multiple 
opportunities for revision and resubmission. A community-centered 
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environment seeks to foster communities of learning, where it is safe to 
explore ideas and take intellectual risks. Through our adult education, 
we strive to foster collegial and congenial social environments to support 
learning.

Taken together, we hope that our practices with adult learners reflect our 
practices with students, and vice versa.

Technology in Practice
At High Tech High, training teachers to use technology is not our focus. 
We use technology primarily for two things: production and presentation. 
Production refers to student work, whether they’re producing a documentary 
film or making a tool or other piece of equipment that actually works. 
Presentation refers to how and when our students demonstrate their 
learning. Students do presentations several times throughout the year 
and then as a gateway from one grade level to the next at the end of 
a year—we call this the transitional presentation of learning. And so 
they might use PowerPoint; they might display their digital portfolios; 
they might make a Web site. At High Tech High, we don’t learn about 
technology as much as we make it available to students to showcase 
their learning.
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