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Audience Comment and 
Reaction 

Moderated by David Driscoll 

David Driscoll 
Most teachers feel the frustration that again they’re being done to and that 
they have a very limited voice, so I’d like to hear more about that. 

Audience member 
A very important publication that will be available shortly is a book titled 
Teaching 2030, and it is the voice of national board teachers talking about the 
delivery of educational services. I have looked at this book and talked to 
some of the teachers involved, and let me just say that I am astounded at the 
vision of these teachers and what they see emerging as very important 
opportunities for them as entrepreneurs, as leaders, as real sources of power 
within their local community; their willingness to depart from the current 
structure to provide services that they view to be of higher quality and more 
efficacious with respect to the needs of the learner; and their willingness to 
be accountable. So there will be pressure growing, and though it’s likely to 
find an outlet in the commission that the NEA will be hosting, we’ve got to 
find an outlet for the early expression of this dynamic that is developing 
among both mature, board-certified teachers and those younger teachers 
who come in and say, “Give me a challenge; show me the next thing I can 
learn how to do, the next opportunity to address something that is really 
hard, the next opportunity to grow.” We need to channel this energy and 
creativity, entrepreneurialism, and willingness to be accountable on their 
own terms. 

I’m really optimistic for the new generation of teachers coming into the 
profession. The problem is that we’re losing so many of them after only a 



Driscoll 
 

74 

few years. What we need to do is think about how to create leadership at the 
school level, which can tap into the energies and talents of those teachers 
and allow them to operate as a professional community. We need to 
redesign the state policy structure so that teachers can move through a 
continuum of expertise and receive incentives to stay in the profession—if 
not for the entire span of their career then certainly for more than three to 
five years. We are bringing in a very talented pool of people; we can’t just 
bring them in and let them go.  

Professors and other instructors at the university level are provided with 
continuous professional development and encouragement to proceed. They 
are not left alone; they are part of a larger whole. Can teachers in our K–12 
schools be treated the same way, so that they are not intimidated by the 
pressure that is on them because the pressure is on everybody? The schools 
have to provide good professional development for them to grow because 
nobody can be perfect, especially in isolation.  

I just wanted to comment about the state policy issue. I am a state person. 
I’m also a sociologist, so I look at it a little differently than some of my 
colleagues who are former teachers. The state policy levelers are very 
clumsy. Policy gets made in a well-intentioned way most of the time; most 
of the time folks are not allowed to make anyone’s life miserable, but with 
the eye on students, or the eye on the economy, on how do you get to what 
you want. And maybe somebody is going to bear some pain, but I think that 
our policy levelers are very clumsy, they’re very distant from the classroom. 
They are often not well informed about what’s happening either in the K–12 
classroom or in the university environment. Those of us who sit in a 
classroom have tried to convey the things we think might make a difference, 
and yet as we’ve tried, our policy levelers would rather focus on higher 
education act requirements and identifying low-performing institutions.  

Audience member 
I agree that it’s important to try, to put your measures in place and try and 
make them better, but at this point I’m a little discouraged about whether 
state policy can do it. I’m hopeful that accreditation and the teacher’s voice 
can be part of the answer, but leaving it all to state and federal policy hasn’t 
worked, and teaching is the biggest profession we have. And as the biggest 
profession, it can’t just be full of stars. There’s got to be people who come in 
who have the will to learn to do this and the drive to be effective. And that 
means we not only need a lot of providers but need providers who are 
willing to be measured, to prove that we can take ordinary people and turn 
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them into effective teachers. We’ve got to be willing to not only say we can 
do that but stand up and be measured, and states have a right to protect the 
citizenship and demand to know that these are effective teachers. That’s one 
reason we have these tests. It’s part of that protection.  

Audience member 
I’m here as a classroom teacher who sits on the Illinois State Teacher 
Certification Board. I wouldn’t have become a teacher if it hadn’t been for 
some of the great teachers I had in school and instructors I had in college. 
But I didn’t really learn how to become a teacher until one of the people 
shared this thought with me: A doctor can give somebody life, but those of 
us in education, we give people something to live for. We have forgotten 
that, and we have been beaten over the head by policymakers trying to 
blame other people instead of including us at the table, where we could sit 
down and make sure that we are doing what is best for the children. I really 
appreciate any opportunity that gives me data, as it helps me become a 
better teacher. I really believe that those data-gathering systems need to be 
developed so that we can do our jobs better by making informed decisions 
that impact students’ ability to learn. So to everybody here that is working in 
a variety of different areas, I want to say thank you. 

Audience member 
We need to remind ourselves that the reason this feels so hard is that we are 
addressing a problem that has persisted for too long. For so many years we 
thought we could just go along and not address it because of the economic 
stability of our country. The other thing we have to address is something we 
as educators saw for too long but didn’t cause it to be a national disgrace to 
the point where it would get addressed. We’ve been talking about the 
achievement gap for as long as I’ve been in education, and so we knew that 
it wasn’t going to get addressed with the kind of marginal intervention that 
we were applying. Today, learners are more important than ever, and we 
just have to face that as our new reality. Teaching our children is the job that 
needs to be done. So how do we do that for everybody so that we see the 
light in the kids’ eyes and see them as productive citizens when we run into 
them at the supermarket? 

Audience member 
I think that teachers by nature are idealists. We believe we can do it; we 
believe we can make a difference. I think that’s what prompted me. I was a 
teacher for almost ten years, and now I’m in the higher education work 



Driscoll 
 

76 

world. New candidates and new teachers often bring a lot of idealism into 
the field, which is challenged as they face the reality that many of them will 
be working with those with low basic skills, the reality that the district that 
they’re going into doesn’t have the money for professional development. I’m 
fortunate to be able to be part of these conversations and understand that 
what is happening isn’t just happening at my school or in my district but 
throughout the nation. As we think about these things, our job is to ask 
ourselves, How do I evaluate a teacher whom I have not fully prepared? 
They enter higher education, get their degree, and get certified, but are they 
really ready for that environment? There needs to be more at the school 
level, so that after they have the degree, we can take them to the next level. 

Audience member 
What’s different about kids in 2009 than what we assumed in 1990 when we 
started on those other standards? One of the differences is that there are a lot 
more ELL learners. There is a lot more attention today to the different kinds 
of assets and needs that kids have. A really big piece is determining what 
kinds of skills we need to develop in kids. I was just now struck by how 
differently we are using the term “performance-based.” In all my work, 
“performance-based” refers to the individual performing and doing 
something, and I’m hearing it here as performance on tests at an abstract 
level; we need to put the focus back on sending each individual kid off 
college and career ready. That is what is driving this.  

Audience member 
We live in exciting times. We’ll probably see more changes in the next five 
years than we’ve seen in the last twenty-five combined. I’d like to commend 
Mary and her group for their work on the InTASC standards. They have 
been a long time coming and are well needed, so thank you. I’d also like to 
thank Dr. Cibulka and TEAC for your merger and your work in that area. I 
know that is something that has been in the works for a while, and we’re all 
looking forward to that. And much thanks to those who worked on the 
Common Core Standards. But with all that said, many states sold their souls 
for Race to the Top, hoping to get some of those funds. A lot of the 
initiatives that were passed were things that needed to happen, including 
teacher evaluation, but again, we’ve got to look at funding. We’ve got to 
encourage state and federal policymakers to fund education properly. It may 
not be perfect at the moment, but its usefulness ranks right up there with 
oxygen, and so we’ve got to make sure we’ve got these initiatives funded.  


