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Introduction 

As I reviewed the proposed InTASC Model Core Teaching Standards, I 
could not help thinking about my own teacher preparation and beginning 
teaching efforts. When I graduated from high school in the mid sixties, I 
recall thinking three things about possible careers. One, I didn’t want to be a 
nurse; two, I sure didn’t want to be a teacher; three, I really wanted to have 
a career in which writing was central to the work. As a result, I decided to 
major in journalism. Several years later, after thinking more seriously about 
what I wanted to do with my life’s work and investigating career options, I 
decided to become a teacher. I soon enrolled in a state university and signed 
up for the necessary courses for teacher certification, including courses in 
curriculum and instruction, educational psychology, education history and 
philosophy, and methods of teaching content, which for me was English. 
Though I had a strong content preparation coupled with meaningful 
education courses, I did not have the preparation that many of our teachers 
have today.  

When I began teaching at Dunbar Junior High School in Dunbar, West 
Virginia, I knew just enough to survive. I was assigned to teach four English 
courses and two Spanish courses. Although I had taken Spanish in both high 
school and college, I was not certified to teach any language. Nonetheless, a 
teacher who taught English, French, and Spanish had an opportunity to 
spend several weeks in Europe that semester, and I was asked to cover her 
classes. Based on the premise that I would most likely be able to stay ahead 
of the students and assist them as they studied, I agreed to try. As it turned 
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out, I was fairly successful in helping the students take responsibility for 
their own learning. Most importantly, I liked the students and enjoyed 
watching them discover that they could pronounce the Spanish words and 
carry on conversations in a new language.  

I mention this because as I reflect on my own teaching history and think 
about teacher preparation today, I realize how much more appropriate and 
possibly more meaningful my preparation might have been had my K–12 
teachers and college professors had the benefit of working more 
collaboratively with the guidance of model teaching standards like the new 
InTASC standards. I am sure that many others who were prepared to teach 
twenty or more years ago feel the same way.  

Having said that, I want to move on to what’s going on in my current home 
state of Texas with my fellow deans and faculty associates regarding the 
proposed standards. 

A Look at Texas 

Let me begin by saying that in Texas’s public school system, there are 
321,092 teachers and 313,850 non-teachers, including security officers, 
administrators, and grant writers. Like everything else in Texas, K–12 
education is big. The governing and advising bodies for Texas teacher 
preparation include the Texas Education Agency (TEA), the State Board for 
Educator Certification (SBEC), the State Board of Education, the Texas 
Higher Education Coordinating Board, and of course the Texas legislature. 
These agencies oversee various types of preparation programs, including 
fifty private alternative certification programs (ACPs), twenty-five 
community college ACPs, five school-district ACPs, eighteen Education 
Service Center ACPs, two county ACPs, and twenty university ACPs. 
Additionally, there are seventy-two public and private universities that have 
undergraduate teacher preparation programs, and seventy that have post-
baccalaureate programs. It is interesting to note that over one-half of all 
Texas teachers are prepared by alternative certification programs. 

Of course, these governing agencies and educator preparation programs 
(EPPs) focus on many teacher preparation issues, but currently one of the 
major areas of focus has been on Texas Senate Bill 174 (SB 174), passed in 
June 2009. The legislation is to ensure that each EPP is accountable for the 
readiness of certification of candidates completing the programs. The 
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accreditation standards of an EPP are to be determined at least annually, 
based on performance standards established in rule by the SBEC with regard 
to EPP accountability performance indicators disaggregated with respect to 
gender and ethnicity.  

SB 174 is built on four standards: (1) the results of certification 
examinations; (2) beginning teacher performance; (3) achievement, 
including improvement in achievement of students taught by teachers in 
their first three years; and (4) compliance with SBEC rules regarding the 
frequency, duration, and quality of field supervision of first-year teachers. 

SB 174 requires all EPPs to provide data for all candidates, requires 
participants to complete a survey evaluating the preparation they received in 
the EPP prior to being issued a standard certificate, requires principals to 
complete individual teacher performance surveys for each teacher, and 
requires principals to complete surveys evaluating the effectiveness for 
classroom success for each EPP with which principals had experience in the 
preparation years. As you can imagine, most of us in Texas have been 
working to implement SB 174 and are currently preparing to deal with 
whatever the next legislature will enact. The Texas legislature meets 
biannually, and the next session begins January 11, 2011.  

After considering where Texas is now, one might assume that we Texans 
should be thinking about how the InTASC Model Core Teaching Standards 
can be integrated into the work we are doing as we move to implement SB 
174. Before you assume that, however, let me remind you what Texas is not 
participating in or supporting. 

 1. Texas is not a National Council for Accreditation of Teacher 
Education (NCATE) state, nor does the state support those of us 
who choose to be NCATE accredited. Out of seventy-two 
university teacher preparation programs, only twelve hold NCATE 
accreditation: Baylor, Lamar, Prairie View A&M, Sam Houston 
State, Stephen F. Austin State, Texas A&M, the University of 
Texas at Arlington, Trinity, the University of Houston, the 
University of Houston–Clearlake, the University of North Texas, 
and the University of Texas of the Permian Basin.  

 2. Texas is not one of the forty-seven states that support the National 
Core Standards; it has its own. 
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 3. Texas does not support the National Board for Professional 
Teaching Standards (National Board Certification). The Texas 
Education Agency Web site makes clear that there are no financial 
incentives or rewards for National Board Certification. 

Texas does things its own way, with an eye on what’s happening nationally. 

State Agencies 

I have contacted and spoken with key players in all state agencies that touch 
teacher preparation. When I raised the issue of how we might implement the 
proposed InTASC standards, their responses were similar. Most admitted 
that they had not thought about the issue, several didn’t know about the 
proposed standards, and a few thought that it was likely that we wouldn’t do 
anything until after the spring legislative session. Thus, no actions have been 
taken to move the InTASC standards forward at the state level.  

Texas Deans 

The Texas Association of Colleges for Teacher Education (TACTE)—an 
organization for deans of education—met recently, and the InTASC 
standards were on the agenda. I didn’t attend the meeting, but the secretary 
of the group e-mailed me to say that there was limited discussion on the 
standards, and no one indicated if or how they planned to integrate them 
into their programs. I did talk personally with several deans, and one told 
me that his faculty is mapping its curriculum using the InTASC standards 
and has identified gaps. 

Another said, “Per our discussion at the TACTE meeting, my primary 
feedback is that considering the flap over the dispositions that NCATE 
endured, there appears to be too many such disposition statements included 
in the proposed standards. While I agree that dispositions are important 
elements, I would suggest that a number of them be pared down to a few 
critical ones that seem to be transition standards. Our view of dispositions is 
that they are primarily observable only in the context of professional 
practice, and thus are integrated for and are part of the performance.” 
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My Faculty Colleagues 

Faculty members at the University of Texas at Arlington’s College of 
Education and Health Professions (COEHP) have reviewed the standards 
and feel that for the most part, they are already engaged in what the 
standards call for. Like their Texas dean colleagues, the COEHP faculty 
believes that the dispositions need to be pared down to those that are 
observable during teacher performance. They also see that the InTASC 
standards can be combined with SB 174, especially since the bill calls for 
evaluating teachers over their first three years of teaching. The faculty is 
currently working on this task. 

Summary 

It is early in the implementation process for the proposed InTASC 
standards. We have not seen the final draft yet, but I know that for those of 
us like me, who were prepared to teach over twenty years ago, the proposed 
standards would have made our programs better and in turn would have 
made our teaching experiences all that more meaningful. 




