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West Virginia was one of the first states to embrace the 21st-century skills 
movement. The state realized that for its graduates to be college and career 
ready, a change in the overall pre-K–12 curriculum—and its delivery—were 
necessary. Responsible for the teacher preparation of those who would 
deliver that curricula, this revision has been the impetus for us to create a 
new accelerated bachelor of arts in elementary education and a revision of 
our existing programs. The state also realized that the old Interstate New 
Teacher and Support Consortium standards, which had not been updated 
for a number of years, did not recognize 21st-century skills sufficiently. As a 
result, in February 2008, with the support of the West Virginia Board of 
Education, West Virginia charged ahead and created the West Virginia 
Professional Teaching Standards (WVPTS) in an effort to fill the void. 

The WVPTS originally included five standards, which, when drilled down, 
included eighty-nine elements. These elements were eventually narrowed to 
thirty functions to support the five standards. Each standard is a broad 
statement described as “an acknowledged, authorized and approved 
measure of comparison or a criterion that is widely recognized by general 
consent as a basis of comparison because of its excellence. It is an approved 
model that is used as a basis for judgment of performance or practice.” Each 
standard is further defined by its functional or procedural parts—that is, its 
functions. These are closely related to the standards and describe the 
important characteristics of each. The functions are then described in greater 
detail by actions that indicate the level of success at which the teacher is 
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performing the associated function and standard. These actions are called 
indicators and have clearly defined levels of performance, which indicate the 
condition of the action in a range from unsatisfactory to distinguished.  

About the same time that West Virginia was busy revising its professional 
teaching standards, the Council of Chief State School Officers began the 
difficult task of updating the InTASC Model Core Teaching Standards. This 
work was supported by three key partners: the National Education 
Association, the Evaluation Systems group of Pearson, and the Educational 
Testing Service. Way overdue for an update—especially in regard to the 
21st-century skills curriculum already adopted by many states, including 
West Virginia—a group of national experts, including eleven state 
representatives of InTASC, gathered to create and appropriately align the 
InTASC standards to the needs of education in today’s global world. Dr. 
Karen Huffman, with the West Virginia Department of Education at that 
time, was one of the eleven state representatives on the national revision 
committee. Since the state had already designed the WVPTS specifically to 
recognize and support the 21st-century curriculum, Dr. Huffman shared the 
labors of the WVPTS working group with the newly created InTASC 
revision committee. As a result, the West Virginia Professional Teaching 
Standards had a significant impact on the new standards now presented by 
InTASC. 

One major difference that remains between the West Virginia Professional 
Teaching Standards and the InTASC standards is the level of specificity, 
given the WVPTS’s thirty supporting functions. These functions are spelled 
out in much greater detail than the ten InTASC standards, even though the 
same key elements are present in both. Noting the similarities of these key 
elements, many involved in the standards process in West Virginia are 
bemoaning the work that went into the creation and complexity of the 
WVPTS. As one educator expressed, “Unfortunately, we jumped the gun. If 
we had just waited a year or two we would be living with ten InTASC 
standards rather than five WVPTS standards with their thirty functions for 
each.” 

Regardless, for now the state has decided to continue with the WVPTS. The 
level of involvement in the WVPTS throughout the state has been intense, 
and even though the InTASC standards may provide a simpler mode, there 
is a reluctance to give up the WVPTS and start again. In preparation for the 
refiling of all teacher education initial licensure programs, all of the state’s 
teacher education programs spent most of last year redoing their syllabi to 
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align with the five standards and thirty functions. This coming year, 
sometime between May and October, all of the teacher education programs 
will be writing their key assessments, and all of these will be built around the 
WVPTS. 

West Virginia’s institutions of higher education were provided with the 
proposed InTASC standards last year with the encouragement to make 
comparisons between the WVPTS and the InTASC standards. This year the 
plan is to provide classroom teachers throughout the state with professional 
development that will help them do the same. 

So how will the InTASC blast impact teacher education in West Virginia? 

Whether InTASC or WVPTS, incorporating standards and assessments 
adopted by the state into all of the teacher preparation programs is an 
enormous undertaking—one that does not come without a cost. Some costs 
are more apparent than others, however; whether it is time or actual dollars, 
the resources spent are tremendous. Realigning the curriculum, updating 
syllabi, and creating new curriculum to meet the needs of 21st-century 
learners are time-consuming but necessary pursuits. There are also expenses 
that are not so obvious, such as the amount of time it takes to review the 
aligned professional education curriculum to see if faculty members are 
actually doing what the new standards call for in their classes. Another time 
factor is the professional development individuals will require to become 
competent in using new assessment tools to evaluate their performance and 
the performance of their students.  

Many of the smaller institutions delivering teacher education in West 
Virginia do not have the luxury of creating a new position and hiring 
someone responsible for data collection and analysis. Instead, these tasks 
will most likely rest on the shoulders of an individual who is already holding 
a full-time job.  

For the College of Human Resources and Education at West Virginia 
University, hiring a director of assessment, accreditation, and analysis was 
costly but essential. Unlike the smaller institutions in the state, many of 
which have only one initial licensure program, WVU has twelve: three in 
elementary; two in special education; two in secondary; and one each in 
agriculture, art, music, physical education, and health. Each of these twelve 
routes to initial licensure requires a separate analysis. The thirty functions 
must be applied to each as well. Basically, then, WVU will be attempting to 
align five standards and their thirty functions—or 150 points—to every 
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syllabi. These 150 can be drilled down even further to the indicators applied 
to each function. In addition, as a National Council for Accreditation of 
Teacher Education (NCATE) state, and one that supports the National 
Board for Professional Teaching Standards, it will be important for West 
Virginia to continue the crosswalks between the WVPTS and InTASC 
standards. 

Like Percy Jackson’s quests to save the world, or portions of it, there are 
times when the task of alignment that is facing higher education in West 
Virginia seems insurmountable. Even if we were fortunate enough to have 
the power of Poseidon, the wisdom of Athena, and the pocketbook of 
Midas, the application and assessment of common standards, regardless of 
the ones we use, would take tremendous effort and collaboration. 

As Dr. Steve Paine, state superintendent of education in West Virginia, 
points out, “Professional teaching standards provide a common language 
that describes what a teacher needs to know and be able to do to ensure 
student learning at high levels.” Common standards and assessments give us 
opportunities to ensure appropriate curriculum and evaluation throughout 
our schools, but these opportunities are not without risk. While it is true that 
a national core curriculum and national assessment will allow us to more 
effectively compare instruction across state, urban, rural, economic, and 
racial boundaries, we need to be cautious that in our zeal, such comparison 
may persuade us to minimize what we need to do rather than expand what 
we could do. If we become too data driven, too accepting of high-stakes 
testing, too awed by the comparisons we can make, we may become so 
enamored with commonalities that we give up the individuality of critical 
thinking, creativity, and teachable moments.  

My eight-year-old grandson, Ian, had difficulty reading when he began 
school and spent an extra year in first grade building his skills. Now he is a 
stellar second grader and, thanks in part to Percy Jackson, can read almost 
anything—when he wants to. After making his way through the five Percy 
adventures created by author Rick Riordan to revitalize young people’s 
interest in mythology, Ian realized he wanted to explore more deeply the 
Greek and Roman gods and goddesses. He texts me often with interesting 
tidbits about Olympus and its inhabitants. I know Greek mythology is not 
part of the core curriculum for second graders in McKinney, Texas, and I 
worry that his teacher might decide that Ian’s time would be better spent 
reading the required material—especially if she is concerned that Ian won’t 
do well on the test he will have to take at the end of the year, the test that 
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will decide her proficiency as a teacher. As we continue to progress toward a 
national curriculum and assessment, I urge us to remember that data are 
more than numbers; let’s not lose the individuals they represent. 

Our task at the university is to continue to create preparation programs that 
will provide the absolute best teaching workforce possible for our global 
world, continually assessing and reassessing as we go. As a research 
institution, it is also our responsibility—our mission—to continually seek 
new and better ways to accomplish that goal.  

In closing, let me share briefly what we are attempting presently—and it 
goes way beyond merely tweaking the edges of teacher preparation. Our 
newest program, designed to prepare the best in teaching, is accelerated; 
students go year-round and finish the full program in three years. Methods 
are team-taught by faculty. English language learning is included, as is 
behavior management taught via avatar student simulations. Following the 
medical model, faculty and their students travel to see the “best” teachers in 
action on site, and everyone participates in urban, rural, international, and 
virtual teaching experiences. Much like the way it is done for top athletes, 
we are recruiting top students for the program, which requires a 3.0 GPA or 
higher, top scores on the SAT or ACT, letters of recommendation, and a 
personal interview. From the beginning, we will be assessing the program, 
the students, and the faculty to see what works and what does not. 

West Virginia University’s College of Human Resources and Education is 
not alone in this type of teacher preparation re-envisioning. Great things are 
happening across this country in education. My colleagues continue to 
amaze me with the inventive and consistent ways they find to get the job 
done—sometimes in spite of standards and common assessments.  




