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The major theme of this conference has been our commitment to taking on 
the challenge of educating our population, and we have had an excellent 
dialogue about the next steps. As we began, we discussed the likelihood of 
one silver bullet solution for all our problems, and we used that discussion to 
point to various strategies currently being used to transform or reform some 
of the school districts in our country. And as a member of the Texas State 
Board of Education, I can tell you that in Houston we’re taking the six-
shooter approach and trying many different strategies at once. In all our 
observation and all our years of experience, the one thing we know to be 
true is that passion in teaching is essential. Teachers who give it everything 
they’ve got make the difference in the classroom. Some people could teach 
under a tree with only two rocks as props, while others couldn’t teach with 
any amount of technology provided to them. In order to be effective, there 
has to be an ingrained love for the profession. After all is said and done, the 
most important element is the human being in the room—what’s driving 
him or her every day to impart wisdom, knowledge, and understanding to 
students.  

Schools can overcome the variables barring the way to success, and whether 
you look at the progress we’ve made as being either a half-full or a half-
empty glass, the reality is that the task rests on our shoulders, and so we 
need to have the attitude that these variables can be overcome. We’re 
looking at school transformation vs. reformation—that is, are we going to 
empty our schools and start all over, or are we going to have teacher 
preparation programs that go where they’ve never gone before in order to 
prepare teachers for the new classroom, where there are so many dynamics 
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taking place? We cannot conquer it all. We recognize that we need to not 
only train novices as they go through their preparation programs but also 
administer consistent, professional development, which is critical to success 
in our profession.  

Teacher certification programs are working very hard to meet the needs of 
our students. One of the things we looked at was just one of those silver 
bullets: pay for performance. This is something that we’re now trying in 
Houston, not only with our instructors but also with our parents, in 
attempting to pay them to attend teacher conferences. But as we have heard, 
Daniel Pink’s research seems to indicate that extrinsic motivators such as 
pay for performance do not work. By using intrinsic motivators, however, 
we can try to motivate people to do what we believe they want to do 
anyway.  

As we moved on, we touched on some of the political ramifications related 
to governance in California and whether the decision making at that level is 
good for what we want to do in the teaching profession. On the days I sit 
down with the Texas State Board, I truly believe I have my teacher’s hat on 
and am thinking about the profession. But even I recognize that there is a 
tremendous amount of bureaucracy that can get in the way of true, critical 
thinking and analysis in the classroom, and we have to do something about 
it. So the question is, Do we take part in our own profession? Do we engage 
in the fight to make this profession something we truly own, something we 
want to improve, something we believe is valuable? When sitting down with 
the board, it occurs to me that many of my colleagues have never been in a 
classroom; however, they do bring forward some very valuable points in our 
policy discussions, helping us all recognize that policy and practice should 
go hand in hand. They do not need to fight against each other.  

We looked at the concepts of communication infrastructure, organizational 
infrastructure, and Web infrastructure in the context of California’s 
Learning to Teach Continuum, which led right into a presentation featuring 
the metrics for a successful accountability system. There were some key 
points that were central to all our conversations—first and foremost being 
student success, which is at the top of the pyramid. No matter what you are 
doing, everything leads back to that one point. Supporting and leading the 
way to that goal are standards—for core teaching, professional development, 
common core, data-driven instruction, and school leadership. Next are 
growth opportunities and educator/system accountability, followed by high-
quality instruction and leadership.  
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As stated previously, what is most important about our field is to make sure 
that every student is prepared to go on to secondary or post-educational 
work at universities or careers of their choice. When looking at where we are 
today and where we need to go, we realize that the standards that were 
written ten or more years ago need to be adjusted and consolidated to better 
represent what we want to accomplish. These new standards need to reflect 
what we are calling 21st-century knowledge and skills, though our students 
will most likely be using them beyond this century. It is critical that we use 
standards that will keep students engaged in instruction that is meaningful to 
the way they learn.  

The Common Core State Standards consist of English language arts and 
mathematics standards for grades K–12. For math, two pathways are 
modeled, both consisting of a three-year program of core knowledge, with a 
creative course in the fourth year that will help students who want to move 
on to a math-related field, such as engineering, agriculture, or some other 
industry. The first pathway represents the more traditional curriculum, 
consisting of Algebra I, Geometry, and Algebra II; the second represents an 
integrated pathway, currently identified as Mathematics I, Mathematics II, 
and Mathematics III.  

There is extensive benchmark and evaluation of student learning in the 
English language arts arena, and something that we are doing across the 
country is consistently measuring students’ learning throughout the year to 
make sure that they are prepared and meeting the needs for our universities 
to take them to the next level. The Common Core State Standards in science 
and mathematics are being adopted in at least forty-three states. At this 
point, Texas has decided not to participate, but we are hoping to jump on 
that bandwagon in the future.  

One of the things we came to understand is that both participation in this 
dialogue and partnerships in every area of our field must be developed. It’s 
important that we all get involved. Because high-quality teaching is critical, 
high-quality teacher preparation programs are just as critical, and 
adjustments are being made to these programs to make sure that students 
who go through them are successful. This is not about recruiting warm 
bodies to fill our classrooms but about putting effective, high-quality 
teachers in those classrooms.  

One of the things we heard discussed repeatedly is assessment through 
value-added data. How do teachers add value, and how can we actually 
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measure that? Many have said that there need to be outcome-based 
standards for teachers, but can there be a national evaluation of what is a 
professional or a proficient teacher, or do various areas—rural or urban—
require different techniques and strategies to get students prepared for the 
21st century? 

The presentation entitled “No Teacher Left Behind” reminded us to 
recognize that in dealing with what is classified as the Net Generation, 
teachers need to align themselves with the tools that students actually use to 
learn. Most of our students’ time is spent surfing the Internet, using MP3 
players, or engaging with other forms of digital technology, and so we need 
to make sure that teachers can develop lessons that actually incorporate 
those tools so that students can fully engage in their learning. Students learn 
in very different ways, and we need to tailor instruction to meet those needs.  

In discussing what it would take to build a strong profession of education, 
we looked at the characteristics of the programs behind other strong 
professions, such as accounting, law, and medicine, all of which have 
reached a consensus about the systematic preparation and development of 
its practitioners. Right now, teaching is the exception to this. We need to 
make sure that everything we do has an end in mind. Taking the time to 
figure out what is key to teaching, what it means to think and act like a 
teacher, can contribute to the development of a strong profession. In 
addition, other professionals have considerable influence in the fields in 
which they work. Teachers should have a say in accreditation, initial 
licensing, ongoing professional development, advanced teacher certification, 
and so on. We must leverage our assets, so we can all play a part in the 
success of this profession.  

In looking to improve teacher effectiveness in Tennessee, leaders are looking 
at four things that are always applicable—effective school leaders, effective 
teachers, rigorous and relevant curriculum, and sufficient resources to get 
things done. This emphasis on school leaders, whether it be principals, 
superintendents, or other administrators, is a relatively new consideration. 
Some programs now have professional development for principals and 
superintendents but not for those who serve in what we call middle 
capacity—directors or individuals who oversee a portion of our educational 
system.  

Tennessee’s teacher-training report card is an important component in 
making sure our training programs are the best they can be. The report card 
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is comprehensive in that it reports on placement and retention rates, 
performance on examinations measuring teacher preparedness, and value-
added data. Teachers and principals are also evaluated annually in the areas 
of value-added results (35 percent), qualitative assessment (50 percent), and 
other student achievement (15 percent). This is a change in that for many 
years the emphasis was on student achievement—perhaps to the tune of 
90 percent.  

We have been hearing a lot about the reform vs. transform debate, in which 
many believe that reform of our educational system is no longer enough, 
and that it instead requires a complete transformation. We need to grow, to 
learn new concepts, to add to the skill base that our students currently have. 
We need to act on opportunities rather than simply solving problems. It is 
important that we understand that the current system is not designed for our 
goal of preparing every child for future success. We need to transform the 
system into one that is fair and equitable for all students, no matter their 
ability; one that is flexible enough to deal with the demands of the 21st-
century; and one that is appropriate to the needs of today’s students. It’s not 
enough to just give them what we were given; we need to push ourselves to 
prepare them for the world that they are going to build, the world of the 
future.  

We talked about how we are currently all over the place in terms of teacher 
preparation, in that different programs have different ideas about what is 
important. We need to be able to prepare teachers to meet the needs of all 
students. West Virginia recently updated its professional teaching standards 
to reflect 21st-century skills. There are five main standards in WVPTS, 
supported by thirty functions that describe the characteristics of each broad 
function. At about the same time West Virginia was working on its revision, 
InTASC was beginning its revision of the Model Core Teaching Standards. 
Much of the InTASC standards are based on West Virginia’s standards, 
though because InTASC consists of only ten standards with no 
accompanying “functions,” the level of specificity between the two differs. 
At this time, if not already actively engaged in it, every teacher preparation 
program should be looking at how they are going to improve.  

We heard about some research-based opportunities at West Virginia 
University, including a three-year accelerated program that provides 
classroom management through simulation, English language arts in all 
classrooms, and methodology taught via team teaching. Students also get 
experience in all placement scenarios—rural, urban, international, and 
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virtual. This is extremely important, as students, no matter where they are 
receiving their preparation work, need to be prepared to go into any setting 
and teach. Too often we see graduates go into the inner-city arena and 
experience shock and awe over some of the things that are taking place. It’s 
a great opportunity for teachers in training to be able to simulate the 
experience of what it would be like to teach in various areas; by doing so, 
they will be better able to identify with their surroundings when they 
eventually find themselves placed and thus be effective teachers from day 
one. To this end, the University of South Dakota is extending the student-
teaching segment of its preparation program from a twelve-week stint to a 
full-year residency program. In addition, the program will provide support 
for teachers for two to four years following graduation.  

Unlike most professional services, there is no common system for preparing 
and developing teachers in the United States. Assessments of prospective 
teachers currently test content knowledge but do not test whether candidates 
can actually teach. Skillful teaching can be learned, and we need to put it in 
an institutional format so that it can be transferred, absorbed, and passed on 
to students. It is possible to build a practice-focused teaching assessment 
system.  

We covered so much in two days, and when we are back in our home states 
and interacting with others in our particular area of education—whether it 
be in a classroom, at the university, or in a government office—we need to 
recognize that we are one team with one goal in mind: to prepare our 
students each and every day to be the very best they can be by giving them 
the social and academic tools to succeed. By doing so, we can set the stage 
for a great society. This is our challenge. 


