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The system of leadership networks in Kentucky came as a result of the 
passage of Senate Bill 1 in 2009, in order to support the quality 
implementation of its requirements, which call for new academic standards, 
new assessments, improved professional development, a new accountability 
system, and a unified strategy for improving college/career readiness. 
Kentucky was the first state to adopt the Common Core State Standards 
(CCSS); the first to teach and assess students on those standards; one of the 
first with a comprehensive unified strategy for boosting college and career 
readiness; and the first to implement a next-generation accountability system 
based on student achievement, growth, college/career readiness, graduation 
rate, and program reviews. Kentucky was also the first state to align high-
quality instructional resources with the CCSS in a continuous instructional 
improvement technology system (CIITS), which will connect the 
comprehensive standards to formative assessments, lesson plans, online 
instructional resources, professional development, and teacher evaluation. 
In addition, it will be a tool for measuring not only teacher but principal 
effectiveness. 

Kentucky’s leadership network brings educators from every district together 
to collaborate, receive instruction and support, and make decisions 
regarding the future of education. This sharing of information and training 
through the different channels of the network—administrator, math, 
English/language arts, and instructional—is intended to build the capacity 
of each district as it implements the new core academic standards, develop 
assessment literacy among all educators, and work toward ensuring that 
every student is college and career ready. In Kentucky, we adopted the 
CCSS in February 2010, before the final draft even came out. We instituted 
no phase-in; every classroom in Kentucky is teaching to the standards this 
year. And at the end of the year, we will assess Common Core requirements 
with summative assessments. To get our classroom teachers ready for this, 
we developed a model in which every district, regardless of size, had an 
equal voice. We pulled together three language arts teachers and three math 
teachers from every school district in Kentucky—that’s over one thousand of 
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our best and brightest. These teachers met monthly for over a year to 
translate the standards into a series of “I can” statements so that teachers, 
students, and even parents could understand them. To help interpret the 
standards, we had representatives from higher education right there at the 
table with us, making for a great collaboration right from the very beginning. 
This group of educators unpacked and retooled the standards, and populated 
the CIITS. This product will connect the comprehensive standards to 
formative assessments, lesson plans, online instructional resources, 
professional development, and teacher evaluation, and this system will be 
what we use for evidence of not only teacher but principal evaluation. To get 
teachers ready, group members went back to their schools and districts and 
helped the district leadership team formulate a plan for implementation of 
the CCSS using the Stiggins framework, Assessment for Learning. Each 
district leadership team was made up of three principals, one from each 
grade configuration; three instructional supervisors; someone in special 
education; and the chief academic officer or superintendent, whichever was 
the case.  

We are using an integrated strategy that involves instructional strategies as 
well as teacher and principal effectiveness. We have about sixteen districts 
currently working to develop formative assessment items that would be 
common across Kentucky, with supporting rubrics that delve into the CCSS. 
Our Education Professional Standards Board (EPSB) is meeting the 
recommendations from the new merged group and has bumped up 
standards for admission into teacher preparation programs, including a 
minimum GPA of 2.75, a demonstration of essential knowledge, and a 
demonstration of 21st-century skills. As far as the programs themselves, the 
EPSB requires a sufficient number of high-quality clinical experiences, built-
in teacher performance tasks, and documentation of a candidate’s ability to 
increase student learning. The new program-review process calls for a report 
card of sorts, to be based on teacher assessments within the first year, 
aggregate results of preparation programs, teacher retention data, and school 
performance data of K–12 schools in which at least 50 percent of the 
teachers are from a single preparation program. Another component of this 
are survey results of teacher working conditions. At the moment, we are one 
of only ten or eleven states that are administering this survey to new 
teachers. The key to this redesigned system is that it will give feedback not 
once every seven years but on a continuous loop. There will also be a quality 
performance index for all of Kentucky’s preparation programs, including a 
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value-added measure of those programs that use K–12 student performance 
data. We are about to send out our student growth data for the first time, 
and will then be able to track it back to the preparation institutions.  

The other exciting thing that the EPSB has done is to sunset all education 
master’s degree programs and replace them with new teacher as leader 
master’s programs, in order to focus on differentiated learning, classroom 
management, and leadership development, as well as allow for multiple 
career pathways, so we don’t lose our best teachers from the field if they 
want to make more money. By doing so, we can keep our best in the 
classrooms, sharing their great abilities, while giving them a career stretch. 
We are very excited because of the collaboration we’ve had with our local 
districts and schools to create capstone projects that are meaningful, context-
specific, and relevant to principals and teachers.  

We’ve had a teacher effectiveness committee working for about eighteen 
months now to take the best work and come up with a Kentucky-specific 
model for teacher effectiveness, a rubric that we would use to eventually 
replace what we currently have, which is 174 different versions of teacher 
evaluation. Fifty districts are currently participating in the field tests of those 
new observation protocols. By the end of 2011, we will run a correlation 
study very much like the one Tom Kane has done with the Measures of 
Effective Teaching (MET) project to determine what measures help us 
predict effective teachers moving forward. We will do our validity reliability 
studies through 2012, then pilot-test it across the state, and then do a 
statewide implementation in 2013/14.  

Our teacher effectiveness framework will have multiple measures of 
effectiveness, supported with artifacts and evidence. These include the 
following: 

• Meaningful observation with feedback, as opposed to a once-a-year 
checklist  

• Peer observation 

• Professional growth, tied into an online system that tracks teacher 
access, use, and impact on student learning 

• Self-reflection 

• Student voice, in the form of the working-condition surveys 

• Parent voice 

• Student growth, both formative and summative.  
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Another aspect of interest is Kentucky’s accountability model. The last time 
I checked, forty-six states had signed on to the accountability principles that 
were developed by the CCSSO. These principles are very much in alignment 
with what Secretary Duncan and President Obama recently announced as a 
waiver process. I don’t see a lot of significant hurdles between the Senate 
reauthorization bill and the work that the CCSSO has been doing. I have to 
applaud President Obama and Secretary Duncan for giving states the ability 
to focus on student achievement and learning through effective teaching, 
moving away from the rigidity of a model like No Child Left Behind to a 
strong focus on innovation and flexibility where it matters most—in our 
classrooms. 


